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CHAPTER I

INTRODUCTION

1.1 Background of the Study

The curriculum that is currently applied in the English Education Department

of Universitas Pelita Harapan puts a requirement for the students to respectively

take Translation 1 and Translation 2 in the fifth and sixth semester. In its

application, translation can be used as a means for the teacher or instructor to

bZVhjgZ i]Z jcYZghiVcY^c\ d[ i]Z aVc\jV\Z}h hnciVm WZ^c\ hijY^ZY and at the same

time, students can also demonstrate their understanding of the target language

(Bassnett, 2002).

To be able to demonstrate the language understanding, translators must be

excellent readers in a source language, for example English their second language,

and excellent writers in a target language, for example Spanish, their native

language (Kadosh, 2007). With such prerequisite, developing translation

competences becomes a process that needs a detailed attention (Neubert, 2000):

Translation practice and hence translation teaching require a unique competence,
perhaps a set of competences that comprise, of course, competence in the source and
target language. Translation involves variable tasks that make specific demands on the
cognitive system of translator.

Therefore, the students who are going to take Translation class must have

ample linguistic competence to make an accurate translation. But with the

requirement that they need to be excellent in both source and target language,

achieving this is not an easy task both for the students, who needs the
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competences and skills for creating an accurate translation, and for the lecturer,

who needs to transfer the competences to the students.

OV`^c\ [gdb i]Z aZXijgZg}h position, teaching Translation is not easy since the

errors done in translation competence may be attributed by numerous causes (lack

of comprehension, inappropriateness to readership, misuse of time) and located on

numerous levels (language, pragmatics, culture) (Pym, 1992). Solving these errors

will be ineffective due to numbers of causes and the limitation of times. By

avoiding the lengthy discussion of the errors and also knowing which

competencies the students are lacking, lecturer can focus the lesson on those

competencies and consequently, an effective class can be conducted.

1.2 Statement of the Problem

Kirsten Malmkjær (2004) observed faculties in Spain and in most of those

faculties; it needed four years in order to learn translation, in which every year

would have a different focus. First year would be the familiarization process,

second year would be the introduction to various fields of translation, third year

would be focused on the translation strategies and the last year would be the

constant practice phase.

From Malmkjær}h observation, it can be concluded that in order to develop

the translation competences, it would take a lot of time. On the other hand, the

current curriculum in English Education of Universitas Pelita Harapan only

provides a total of one year of translation classes; in the fifth and sixth semester.

Even though the faculty main focus is not the translation field, still, one year of
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translation studying is too short for covering the translation competence transfer

process.

Therefore, to maximize this one year, the lecturer should focus in which

competences the students are lacking, and thoroughly develop these competences

for one year. This will make the lesson more efficient and focused, so by the end

of the class, the students will have a more refined translation competences

compared to their initial condition which was before taking the translation class.

1.3 Purpose of the Study

The purpose of this study is to find out which translation competencies should

be focused on in teaching translation class so that the lecturer can efficiently use

the time in the class.

Each competency has its own difficulty and time to be developed. By

knowing in which competencies the students are lacking, the lecturer can prepare

before the class is taken and plan ahead for the following class.

1.4 Research Questions

From the existing problems, there are two questions in this study that will be

answered and solved in the analysis of the study:

1) What are the 2011 batch translation competences?

2) What are the strengths and weaknesses of the 2011 batch in translating?
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1.5 Significance of the Study

This study will greatly help people involved in the field of translation and

teaching (particularly teaching translation or another in the similar fields). These

are the signified people who can be benefitted in this study:

1) Students who are going to take the translation classes. This study will give a

general insight on what they are going to study in translation classes

2) The lecturers in charge of translation class. The lecturers can prepare the

lesson plan beforehand and can directly focus on specified competencies later

in the classes

3) Students who wish to research more in translation competences or similar

fields because every year translation classes receive new students where each

person has different competences performances.

4) Researchers in linguistic and translation fields, especially in the translation

competences since research in translation competences is still developing.

1.6 Definition of Terms

In this paper, there are terms, specifically terms that are related to translation

assessment, that are going to be used in the analysis and explanation. The writer

will explain the definition of each specified terms:

1) Target Text

The language which is used in the translation (Hatim & Munday, 2004)

2) Source Text

The language which is used in the original text (Hatim & Munday, 2004)
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3) Assessment

Assessment (or evaluation) is the activity aimed at establishing the quality of

a translated text (Giuseppe, 2009)

4) Competence

Translation competence has to do with what enables an individual to translate

(a text, a sentence or an individual item) from one language to another.

(Giuseppe, 2009)

 


