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CHAPTER I 

INTRODUCTION 

 

This chapter discusses the introduction of the research. It includes 

background of the research, identification of the problem, scope of the research, 

statement of the problem, purpose of the research, significance of the research, 

and organization of the research.   

 

1.1  Background of the Research 

Language is a complex structure of communication system used by 

humans and therefore cannot be parted from life. English is one of many global 

languages spoken, either as first, second, or foreign language, by many people in 

the world. Just almost everywhere including in Indonesia, the language is learned 

starting from early education to university level.  

The understanding of foreign language learning difficulties has been a 

great interest for educators for many years (Mirahmadi & Alavi 2016, 43). To 

many students in Indonesia as EFL (English as a Foreign Language) learners, 

grammar learning might be threatening as they think it is overwhelmingly 

complex. Why English grammar is commonly considered difficult by EFL is 

probably explained by DeKeyser (2005, 5) who argued that grammar difficulty is 

attributed to three factors: novelty (their L1 grammar is not equivalent), 

abstractness (having high complexity to comprehend), or a combination of both.  

Universitas Buddhi Dharma is a university which has a bachelor degree 

and a three-year diploma program in English language, under the umbrella of 
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Faculty of Social Studies and Humanities. It provides morning and evening 

classes to accommodate both high school graduates and employees to study 

English language and get a degree. Emphasizing grammar as a very important 

aspect in the curriculum, the English program requires every student to take four 

grammar courses from the first to the fourth semester consecutively: Basic 

Grammar, Intermediate Grammar, Upper Intermediate Grammar, and Advanced 

Grammar. This set of courses is coordinated by a subject coordinator, a person in 

charge who ensures the quality of the subjects including the course syllabus, 

instructional materials and assessments. Due to the limited 2-credit-session 

compared to its complexity, the grammar lessons are usually taught in each 

meeting using a traditional expert-to-students-method, lecturing, which is a kind 

of assistance referred to as expert scaffolding. Surprisingly, these grammar 

subjects are ones in which most students fail, compared to other English skills 

subjects. Those who fail consequently are not able to take the next grammar class 

and need to retake the classes to fulfill the credit requirements of the compulsory 

subjects. Taking the second semester students or the subjects of this research as an 

example, their previous grammar class, Basic Grammar, had 11 failing students 

out of 52 students, or around 21%. This was the most percentage compared to the 

number of failing students in other basic English skills classes: 12% in Basic 

Reading (6 of 50 students failed), 11.5% in Basic Listening (6 of 52 students 

failed) and 10% in Basic Speaking (5 of 50 students failed) . In addition, based on 

the researcher’s experience teaching several grammar classes, there  were always 

a noticeable number of students passively participating in the instruction. In 

agreement with the issue, Ng (2001, 106) stated that Asian students tend to be 
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passive and silent. They were typically accustomed to being told by their teachers 

what to do during instruction. As a bigger construct of classroom participation, 

engagement has now been researchers’, educators’, and policy makers’ attention 

as the key to addressing low achievement, student boredom and alienation, and 

high dropout rates (Fredricks, Blumenfeld & Paris 2004). Before the classroom 

research, the researcher often applied what is reffered to as reciprocal scaffolding 

in grammar classes by making the students sit in groups and letting the more-able 

peers assist them in answering grammar questions. Based on the researcher’s 

judgment, the passive students became more behaviorally engaged. Not only did it 

interest the writer to investigate it further, but educators have also shifted their 

attention to the quality of more-knowledgeable adults or peers on students’ 

learning as the exploration of the notion of scaffolding has increased (Riazi & 

Rezaii 2011, 55). 

Based on those facts, the writer wanted to conduct a study to investigate 

the effectiveness of reciprocal scaffolding by finding out if reciprocal scaffolding, 

in addition to expert scaffolding, could actually improve students’ academic 

achievements and engagements and compare the improvement to expert 

scaffolding alone.  
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1.2  Identification of the Problem 

 Below are factors affecting academic achievement and engagement 

according to different scholars. 

 

Academic Achievement 

- According to Farooq et al. (2011, 22), the school personnel, family 

members and communities give assistance and support to students for 

students’ academic achievement quality. 

- Furstenberg and Hughes (1995) said that parents involving in their 

children’s education increases the rate of their academic success. 

- Parents’ aspiration is an important role in students’ academic achievement 

(Fan 2001). 

- According to Musthaq and Khan (2012), communication skills, learning 

facilities, proper guidance from others, and family stress affect students’ 

academic performance. 

 

Engagement 

- Kuh and Hu (2002) found that effective teaching and institutional support 

enhanced student engagement.  

- Schuetz (2008) believed that student motivation and effort serve as a key 

factor in engagement. 

- Brewster and Fager (2010) said that numerous benefits, including 

increased student motivation and engagement, have been associated with 

active parent involvement in learning. 
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-  Not only by how teachers teach, student engagement is also influenced by 

the way teachers relate to their students (Umbach & Wawryzinki 2005). 

Among several factors mentioned above, this research was conducted to 

find out if teaching using scaffolding, as assistance  given to students, could 

improve academic achievement and engagement. 

 

1.3  Scope of the Research 

This research focuses on the use of scaffolding, as assistance given by the 

lecturer or the research himself as an institutional personnel,  to improve the 

students’ achievements and engagements. This research is limited to the 

investigation whether recriprocal scaffolding with question cards and 

collaborative learning, in addition to expert scaffolding with lecturing, could 

improve academic achievements and engagements of the second semester 

students at Universitas Buddhi Dharma in Intermediate Grammar evening classes, 

academic year 2016. 

 

1.4  Statement of the Problem 

 Based on the aforementioned background of the study, the problems 

discovered were that grammar classes in Universitas Buddhi Dharma generally 

had the most number of failing students and that based on the writer’s experience 

teaching several grammar classes, the students seemed to be disengaged in 

learning. Therefore, the researcher wanted to investigate the effects of scaffolding 

on students’ academic achievements and engagements by comparing the use of 

reciprocal scaffolding, in addition to expert scaffolding, to the use of expert 
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scaffolding alone. The research questions are formulated as follows: 

1. Do reciprocal scaffolding, in addition to expert scaffolding, and expert 

scaffolding alone improve the students’ academic achievements? 

2. Do reciprocal scaffolding, in addition to expert scaffolding, and expert 

scaffolding alone improve the students’ engagements? 

3. What is the comparison of the use of reciprocal scaffolding, in addition 

to expert scaffolding, to the use of expert scaffolding alone in improving 

the students’ academic achievements?  

4. What is the comparison of the use of reciprocal scaffolding, in addition 

to expert scaffolding, to the use of expert scaffolding alone in improving 

the students’ engagements? 

 

1.5  Purpose of the Research 

This research therefore has the following purposes to find out: 

1. if reciprocal scaffolding, in addition to expert scaffolding, and expert 

scaffolding alone improve the students’ academic achievements. 

2. if reciprocal scaffolding, in addition to expert scaffolding, and expert 

scaffolding alone improve the students’ engagements. 

3. the comparison of the use of reciprocal scaffolding, in addition to expert 

scaffolding, to the use of expert scaffolding alone in improving the 

students’ academic achievements. 

4. the comparison of the use of reciprocal scaffolding, in addition to expert 

scaffolding, to the use of expert scaffolding alone in improving the 

students’ engagements.  



 

 

7 

 

1.6  Significance of the Research 

 1. For Universitas Buddhi Dharma and the lecturers 

This research can be a valuable insight about the effects of scaffolding in 

improving students’ achievements and engagements in teaching grammar 

and can serve as a promising alternative grammar teaching practice. 

 

 2. For Master of Education Program of Universitas Pelita Harapan 

This thesis can be an enlightenment for students of the Master of 

Education program of Universitas Pelita Harapan, especially those 

concentrating in TESOL (Teaching English to the Speakers of Other 

Languages) and those who would like to conduct a research about the 

effect of scaffolding in improving students’ achievements and 

engagements in learning grammar. 

 

 3. For the next researchers 

This research can be a basis of research about scaffolding in EFL grammar 

teaching, especially in higher education level.   

 

1.7  Organization of the Research 

 There are five chapters in this thesis. Chapter I is Introduction, Chapter II 

is Literature Review, Chapter III is Research Method, Chapter IV is Results and 

Discussions, and Chapter V is Conclusions and Recommendations. 

Chapter I consists of background of the research, identification of the 

problem, scope of the research, statement of the problem, purpose of the research, 
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significance of the research and organization of the research.   

 Chapter II consists of English grammar teaching, academic achievement, 

engagement, scaffolding, prior research and theoretical framework. 

 Chapter III consists of research design, research setting and subjects, 

research procedure, population and sampling, data collection method, data 

analysis and hypothesis. 

 Chapter IV consists of results and discussions. 

 Chapter V consists of conclusions, limitations, implications and 

recommendations. 

 

 

 

 

 

 

 

 

 

 

 




